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Introduction

e Most Speech and Language Therapists (SLTs) are monolingual English speakers and therefore need to work
alongside interpreters when working with children who speak languages other than English (LOTE).
There is clinical guidance available on the assessment of speech, language and communication needsin a
bilingual context, and how to work with interpreters.

However, there is limited research on delivering intervention in the child’s home language.

Method
e The Language Intervention in the Early Years (LIVELY) study involved an experienced SLT delivering 1:1 home

language Building Early Sentences Therapy (BEST) intervention for children speaking LOTE within education
settings.

The study was designed as a series of three single case studies.

Throughout the study, reflections around the enablers and barriers to working successfully with bilingual children
and interpreters were collated.

A survey was devised and disseminated to SLTs working across the UK to capture their experiences of working with
bilingual children and interpreters, and enablers and barriers to clinical practice.
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